The article presents an overview of archival documents reflecting the features of various practices of preserving and reviving the Evenki language in the Northern districts of the Krasnoyarsk Krai (based on the analysis of documents on education and enlightenment from the Evenki Archive in the Tura settlement). The relevance of the study is connected with the need to obtain the most complete information, revealing the dynamics of cultural and pedagogical practices for preserving the Northern language as the core of the culture of the indigenous small-numbered peoples of the Far North. The analysis of archival documents obtained during the field research conducted in Evenkia in 2018 made it possible not only to disclose the basic trends in the preservation of the Evenki language, their transformation in the period from the 1930s (years of formation of national districts) till the early 2000s, but also to determine the nature of problems of preserving the disappearing language of the Evenki ethno-cultural group at the present time. The results of field studies were processed, as well as the interpretation of the obtained data was made. The authors of the article carried out a critical analysis of the existing scientific research and summarized the conclusions connected with the solution of the problem of preserving and reviving the Evenki language. The publication of a brief summary of a large number of archival documents for the period from the 1930s until now is of special significance.
Introduction
The article provides the analysis of archival documents devoted to the experience of preserving and reviving the Evenki language in the Evenki Municipal District of the Krasnoyarsk Krai in chronological order, from 1930 to 2000. The article presents historiography by decades (30s, 40s, etc.), each of the eight historical periods is associated with the analysis of materials and archival documents stored in the municipal institution of culture "Evenki Archive" of the Evenki Municipal District of the Krasnoyarsk Krai (Tura settlement). It should be noted that the only uncovered period in terms of the availability of archival documents was the 1990s. As a hypothesis for the lack of archival documents of this period, it can be assumed that the lack of archival documents is associated with the political, economic and sociocultural transformations taking place in this decade in Russia in general and in Evenkia in particular. Since the 2000s the archival documents have just started to form, so there is only one volume from the section "School education in the native languages of the Evenki Municipal District."
Literature review
At present, most native languages of the indigenous peoples are either in the process of disappearance or in the risk of disappearing from the language picture of the world. In this regard, the subject of preserving the languages of the indigenous peoples of the North compactly living in the territory of the Krasnoyarsk Krai is discussed in a sufficient amount of literature related to preservation problems, to the practices of reviving native languages, creating literature for children and adolescents, preserving heritage of the indigenous peoples of the North and Siberia. Golovin, 2014; Gorodenko, 2013; Sitnikova, 2015) , national and language policy in relation to the ISNPN (Chumak, 2008; Alpatov, 2014; Gorelikov, 2015 and others) , Evenki Literature (Ogryzko, 1998 (Ogryzko, , 2013 Shprygov, 2005; Khazankovich, 2007 Khazankovich, , 2014 Lagunova, 2010; Lizunova, Bulgakova, 2013; Kolesnik, 2014; Marchenko, 2014; Troiak, 2014; Kalenchuk, 2015; Seredkina, 2016; Seredkina, Smolina, Kistova, 2017 and others).
In the modern world science, the Evenki culture is studied in various aspects.
Long-term field studies in places of compact residence were conducted by D. Anderson (1991 ), B. Dolgikh (1972 , N. Koptseva and V. Kirko (2014a , 2014b , N.M. Libakova, A.A. Sitnikova, E.A. Sertakova, M.A. Kolesnik, M.I. Ilbeikina (2014) , K.V. Reznikova, Iu.S. Zamaraeva, A.V. Kistova, N.N. Pimenova (2014) . The language policy in the field of the Evenki language was studied by L.A. Grenoble, L.J. Whaley (1999) , N.A. Mamontova (2014) . Various aspects of the Evenki culture related to the native language were analyzed by W.R. Leonard Authority (December 16, 1932) . The text of the document refers to the tasks of the cultural construction in the Far North: reorganization of the network of state budgetary boarding schools into exemplary district schools, revision and expansion of the network of national northern schools within a year before the establishment of one state-budget model school in each national region. The concept of establishing a network of schools was based on the ideas about the polytechnic nature of school education and, at the same time, on its functioning as a methodological centre. For the pedagogical staff of each school, the task is to gather only qualified teachers speaking Northern languages.
In the Evenki district it was planned to include three exemplary schools into the state budget: in the settlement of Chirinda of the Ilimpisk District, in the settlement of Baikit of the Baikit District and in the settlement of Strelka Chuni of the Chuni District. In schools it was necessary to organize courses for teachers of the Far North, to form pedagogical libraries and methodical instructions to them and to compile a pedagogical collection. The nomadic schools were to establish methodological support and guidance, to compile a curriculum and programs for the complex technical schools of the North. Guidance on the organization of methodological work of schools was to be carried out by the research association under the Central Executive Committee of the North. The state polygraphic centres were to publish mass literature for school education. The scientific centre for northern pedagogy was Leningrad, the scientific leader in publishing national educational and methodical literature (the Northern branch of the Pedagogical Institute named after Alexander Herzen).
One of the key tasks in the field of education is the elimination of illiteracy in the national districts. As a possible solution to this problem, it was decided to organize shooting of special films for northern cultural institutions, primarily schools. It is planned to organize an expedition to the remote regions of the North in order to study the languages of the peoples of the North (summer 1933).
Thus, the main task of the northern education is mass training of the indigenous population. In this regard, teachers should not only be educated (not lower than the vocational school level), but also those who know the native languages of the northern peoples, who have the opportunity to pursue educational programmes (elimination of illiteracy) among adults and be ready for training in the summer.
The archival documents contain the following entries: "Among the peoples of the North, in the 1932-1933 academic year, the entire core group, all workers, farm labourers and collective farmers, at least 55% of the poor and middle peasants must be taught literacy in their native language, thereby ensuring the possibility to complete the educational program for the North in 1934 North in -1935 . Special attention to the educational programme among the nations should be paid to the transfer to education on a new Latinized alphabet."
The concept of cultural construction made it possible to expand the network of schools in Evenkia from 232 to 322 schools (1931) (1932) , and 185 of them are the indigenous schools. The centres for the creation of national culture of the peoples of the North are the cultural bases that carried out "works of historical importance for creating a written language for the peoples of the North, approved an alphabet for 16 nationalities, released 5 ABC-books, published programs on mathematics and are publishing programs on Russian language and natural science." The documents from the People's Commissariat of Education declare an urgent demand to study the cultural, economic and social characteristics of each nationality by means of a "maximum differentiated approach to each nationality" in order to "promptly equalize the whole front of cultural construction, to provide maximum assistance to backward nationalities and to promote the full flowering of the cultures of the peoples of the North that are national in form and socialist in terms of the content" (to organize cultural services in the native language).
The archival documents present a draft curriculum for the six-month regional courses on the training of the Soviet core groups to work in the Far North. The following subjects were included in the compulsory list: mother tongue (teaching literacy, writing and literacy elimination), Russian language (in the volume of literacy classes), mathematics, social studies (issues of cultural construction in the North, international and antireligious education in the North), geography, sanitation and hygiene fundamentals, Soviet records management and bookkeeping.
Volume "Guidelines on the illiteracy elimination work", 1933 (207 pages). This document describes the forms of work with students from the first to the third grades of secondary school. Thus, in the first grade, students must acquire reading and writing skills (initial skills in handwriting); to develop oral speech, to work with a picture (to think up captions for a picture), to pass vocabulary works; to get information on grammar. In the second grade the following forms of work with students are offered:
meaningful reading (of small printed articles, handwritten texts); development of oral and written speech; initial information on grammar. In the third grade there are following works: reading ("dramatic reading aloud texts from books and pamphlets in the Evenki language"); writing; development of oral and written speech; grammar and spelling (based on examples from everyday life: "head of a deer", "riding deer of a teacher", "horns on a deer head", etc.).
In the archival documents there is an Order on taking into account the qualitative indicators of the work of teachers through revision of their payment following the results of the assessment of the annual level of knowledge of the students. The assessment of the quality of work was handled by the rates and disputes commission that was responsible for making a decision to raise or lower the payment. Thus, the document says: "In cases of unsatisfactory performance of these work quality indicators, a reduction in payment by one grade is allowed" (C.1). The highest labour grade was the 4 th . In 1933 in pre-school institutions, the length of a workday was increased from 4 to 6 hours, and the number of employees was reduced in order to preserve the wage fund and the payment for the allowance of each child in a pre-school institution.
In 1933, the question of conducting educational work with the aim of eliminating the illiteracy of the population through the work of the network of National Education institutions was raised. This network operated on the basis of 7 schools and 12 illiteracy elimination facilities.
The archival documents contain information on the beginning of the work of "cultural construction among the small nationalities of the Far North." The document of July 13, 1932 on the meeting on cultural construction lists titles of the main reports:
the second five-year period of cultural construction in the Far North; the state of general education in the North; the indigenization of schools in the Far North (written language, textbooks and teaching aids, training and advanced training for pedagogical personnel); quality drive for the work of schools in the Far North; anti-religious work in schools of the Far North; children's communist movement and children's self-management of students in schools of the Far North; state and tasks of political and educational work among small-numbered peoples of the Far North. The general theme of the reports was public education and cultural construction among the nationalities of the RSFSR. The term "cultural construction" meant the construction of a national culture and a northern culture (culture of the small-numbered nationalities of the Far North). To build a northern culture, the plan for a "cultural outing to the North" was discussed.
In the document "On the Features of the Public Education System for the Nationalities of the RSFSR for the Second Five Years" it is written that further development of national cultures is required, but the main thesis is that "a) there is no special system for educating nationalities, the system is one, with same goals, objectives and content" and "b) considering the specifics leads only to deviations that modify the content and scope of programs, the structure of curricula, the terms of training and the duration of the working day for individual types of institutions. account in educational institutions, since the teaching features are specified: except for the native language, additional languages (one or two) are studied additionally; such disciplines as "history of nationalities", "language and literature of nationality" are introduced.
The state and levels of the education system are analysed:
1) Pre-school institutions and zero groups for nationalities. Nomadic and mobile pre-school institutions (pre-school chums, yarangas and tents) are organized for people living far from industrial regions (nomads and half-nomads);
2) Junior schools (1 st level). Usually it is a 4-year school with increased program material ("elements of history and geography of nationality"). For certain "culturally backward nationalities" in certain locations, the period of study is 5 years (with a 5-hour working day) in order to gradually eliminate the actual cultural inequality of nationalities and reduce the duration of study to four years. At the same time, the document describes the mechanism for the formation of boarding schools: "for nomadic and half-nomadic peoples, a nomadic school is retained in one or two first groups with the subsequent transfer of children to a normal nomadic boarding school. There will be no need in nomadic schools (consisting of one or two groups), since after the first two years of the five-year plan, when nationalities are accustomed to giving their children to boarding schools, a sufficient network of boarding schools will be deployed";
3) Seven-year schools. The second and the third language (except for foreign language), geography and history of nationalities are studied in the schools; The political education of the Northern peoples was set at a high level, since mobile "red chums" began to work in 1938, which were designed to introduce the idea of the Soviet ideology about socialist construction. Thus, the document "Model provision" (approved by the Deputy people's commissar on February 24, 1938) lists the specifics of the work in details: "The red chum carries out its work in a specially equipped tent:
a yurt, a yaranga, a chum; operates all year round moving on certain routes in the areas of settlement of the peoples of the North; when servicing the nomadic (reindeer herding, hunting) population, the red chum roams with this group; the work of the red chum among each population group should last from 10-20 days to 3 months.
In addition to explaining the national policy of the Soviet government, the task of political and educational work was to explain the "policy of peace pursued by the Soviet government", as well as to conduct anti-religious work (combating quackery and shamanism, explaining the social essence of the latter, destroying religious ideas by conducting discussions about the universe, the origin of a person and other natural science issues).
Volume "Guidelines on methodical work", "Evenki department of Public education", 1933 (311 pages). This archival document mainly contains information about recruiting the teaching staff (teachers) for district schools, since there were very few teachers at the time. Teachers were needed not only for the stable work of the educational process, but also for the implementation of the concept of public education.
Heads of the district schools were asked to quantify the need for teachers, to address the issue of improving the professional level among young teachers and their subsequent consolidation among the staff of a school. In the text entitled "Methodical work in a district and the role of an exemplary school", there is a question of eliminating the fundamental shortcoming -increase in the literacy rate among the new generation of children: "through a properly organized pedagogical process that is based on active methods of work, a school must give the country initiative and active participants in the socialist building, and educate a generation that is able to establish communism independently. A school, a teacher, public education authorities have the most important task that is to improve the quality of teaching and upbringing." To improve the quality of teachers' work, the theses have a suggestion about the need to exchange pedagogical experience through reports on the analysis of methodological work in the educational process, a system of open lessons, exhibitions of a "better school experience", publications in the district newspaper and wall newspaper. An instructormethodologist who should facilitate the self-organization of schoolwork carries out the operational method of managing schools. His work is organized and controlled by the district and city methodical commission. As for the countryside, it was impossible to apply rigid, unified methods of work. In most cases, one teacher was engaged with 1-2 heterogeneous groups (by language, age), and he was invited to participate in cluster methodological associations, which should be headed by the best teachers of the cluster. "There are teachers in the district who are actively trying to study the Evenki language and thereby raise the progress of their students. Some teachers have already mastered the Evenki language perfectly. In the Tura Secondary School teaching is conducted entirely in the native language in primary grades. Teacher's knowledge of the Evenki language and teaching in a mother tongue makes it possible to raise the student's progress incomparably higher, and vice versa, ignorance of the language and teaching in the non-native language for children in the lower grades adversely affects the progress." For learning the language a teacher is offered a textbook by G.M. Vasilevich and the dictionary of the Evenki-Russian language, as well as textbooks of the primary school in the Evenki language", and further "teachers evading the study of the Evenki language will be regarded as unwilling to fight for students' progress, as ignoring the instructions of the People's Commissariat for District Council, which will contribute to the assessment of their work." There is another document (dated March 25, 1940) on the shortcomings in teaching the Russian language in district schools. The archive contains quarterly reports on the process of eliminating illiteracy in all the northern districts of the Krasnoyarsk Krai (Baikit, Poligus, Tychany, Kuz'movka, Stalino, Ust'-Komo, Kumonda, Kuiumba, Kochesthta, Taimba, Surinda, Chunka, OlenSovkhoz, Vanavara, Oskoba, Chemdal'sk. Strelka, Sol'zavod, Mutorai). There is a record made by the head of the district education authority of the Tungus-Chunш district that the elimination of illiteracy and semi-illiteracy is extremely unsatisfactory.
In this regard, it is required to immediately begin the implementation of universal education for adults between the ages of 18 and 29, paying special attention to the pre-conscripts born in 1922-23 and the Evenki who cannot speak Russian. Teaching in schools was conducted only in Russian. The age composition of students: 15-20, 20-25, 25-30, 30-40, 40-50 ; grades from 4 to 7. The national composition of students: Russian, Byelorussians, Ukrainians, Estonians, Mari, Tatars, Chuvash, Buryat. Students were admitted to schools without any education certificates, but due to different circumstances (adult education in a junior grade, constant work at a factory, long business trips, hunting, logging, etc.) adult students left school, not having finished the academic year. In the winter, the educational process was hampered by "unbearable cold". Many students who missed lessons for good reasons were left for a second year of schooling or for the fall to pass their graduation tests.
The archival volume of documents reflects the situation of the war years: due to the need for funding the front line, schools for adults were transferred into the form of night-school classes and the work of teachers was considered as public. The students of grades 0 -4 were educated at school, the total number of students being 48 (11 students in grade 0; 8 students in grade 1; 9 students in grade 2; 13 students in grade 3; 7 students in grade 4). Their academic achievement rate was 89.6%. The main subjects were Russian (oral and written), Native Language (oral and written), Arithmetic, Geography, Literature, Physics, Drawing, Singing, Natural Science, and History. The school organized the educational work in the form of societies in the areas of needlework, physical education, mathematics, and drawing. It is written that the school library was not sufficiently provided with books. Yet, it was fully equipped with textbooks and notebooks. The language of teaching was Russian; the academic performance was 100%. In the course of the year the teachers' councils and parent meetings were held, social work was done. The report also provides the information on the number of schools in 1941-1942. There were 6 primary schools with 26 grades in rural areas (Tura, Essey, Akay, Chirinda, Kochumdek, U-Ilimpia schools), the average number of students being 248. The junior secondary schools were the following: 1 school for grades 1-4 (5 classes, 92 students), grades 5-7 (1,3 classes, 16 students); 6 boarding schools with 275 resident students in the first half of 1941, 235 resident students in the second half of 1941, 250 resident students in the first half of 1942, 239 resident students in the second half of 1942); 1 regional school curriculum office; 1comprehensive school of advanced type for adults in rural areas that provided education for 3 grades only (these were grades 5-7, there were no grades 8-10). "The elimination of illiteracy" section was given a special focus: in 1941 the number of students taught and educated was the same (64 pupils) whereas in 1942 the number of the students taught was 212 but only 72 students finished the academic year.
In the 1940s elimination of illiteracy was given a dominating focus in the field of education. Its aim was to preserve the Russian culture and the Russian language of the Soviet nation. The document "The speakers' instructions at the August regional teachers' meetings on the issue of "Implementation of the order of the People's Commissariat No. 1942 dated 23.12.1940 on the measures to improve the teaching of the Russian language in primary and junior secondary schools" runs: "A good command of the language is a necessary condition for mastering the riches of science and culture, for creative practical work after leaving school. That is why the issues of the students' illiteracy are currently raised as the issues not only of pedagogical, but of great state and political importance". The documents define the Russian language as the "native language" which should be mastered through the forms of efficient systematic study both in class and at home, the forms being literary reading, the students' written works, and grammatical analysis. Implementation of the programme of literacy improvement was dwelt upon in "Uchitel'skaya gazeta" ("The Teachers' Newspaper"), discussed at scientific and pedagogical conferences and meetings on language teaching methodology and inexperienced teachers' training which were held in regional settlements. According to the document, literacy is still low despite raising the academic achievement in some schools (p. 3). It is concluded that "improvement of the students' literacy, which is the most urgent problem in the krai, is slow and unsatisfactory". The recommendations set out such steps to improve literacy as organization of extracurricular reading, recommendation of books, collective reading, rural conferences, implementation of the unified spelling regime at schools, improvement of methodological assistance to teachers, and organization of socialist competition between teachers, classes, schools.
The archival documents of 1941 present the report on the work of the Ilimpiisk district (the period from 01. 09.1941 till 20.06.1941) , which contains the information about "non-Russian schools": "there are 6 non-Russian schools in the region (4 primary and 2 senior schools), the number of the i schools is 5, and the Yakut ones are 2. 411 students study in non-Russian schools". It is written that the schools introduced additional teaching of the native language (Evenki and Yakut): "this subject is basically taught by the teachers who do not know the students' native language... teaching the native language is complicated by a complete lack of school programmes for this subject".
The information about boarding schools is the following: there are 6 boarding schools in the area with 439 residents, 239 of them being the Evenks, 139 -the Yakuts, 61 -the Russians. Additionally, organization of readings and discussions in the village reading rooms, propaganda rooms, propaganda tents (while visiting the trading stations), libraries, and clubs made political and awareness-raising work possible in the area. 4,772 people were involved in this work, 363 various topics were discussed with the population (p. 42). At that, the conclusion once again mentions the low level of the executive staff's education and lack of staffing in the institutions.
In the report of the Agata school (for the first half of the 1941-1942 school year) there is some information on mastering the native language: "The preparatory class is taught in the native language; the native language is used in grade 1; the students of grade 2 have the lessons of their native language, Arithmetic is partially taught in the native language; the students of grade 3 have the lessons of the Native Language and all the rest subjects are taught in Russian. The teachers have been learning the Evenk language" that helped in their work with the students (p. 56).
"Training of the illiterate and semiliterate" volume, 1946 (Ministry of Education of the Evenk okrono (district public education authority)), (30 sheets).
The documents contain the data about the results of the school year, military physical training, school libraries and facilities, foreign languages teaching, network and children body of kindergartens, quarterly summary of orphanages; registration and placement of children left without parents; report of the evening primary and seven-year schools for the rural youth; the summary report on evening primary and seven-year schools, the monthly report on work, the 1945-1946 report on training and retraining courses.
The data recorded were necessary to understand the situation on the rate of elimination of illiterate and semi-literate residents, the number of those who were getting their education and those who failed to finish their academic course. provides the information about the education of children of the indigenous nationality, the case of the Evenk children's boycott to the Russian teachers, violation of school discipline, the distance that appeared between the school and the students' parents.
There is a note handwritten in pencil below the report: "Serious help of the okrono on behalf of the executive committee of the district council is needed, the help involving the assistance in establishing the political and educational work among the teachers".
The following document of the 1947-1948 annual report of the Evenk district on the work of schools in the Evenk national district lists the outstanding tasks: non-fulfillment of the law on general compulsory education, poor quality of education in some schools regarding such subjects as History, Physics, Chemistry and Mathematics; weak level of knowledge among the students living in trading stations; low level of the teachers' pedagogical work with the students and absolutely insufficient work with the parents; formalism in educational and pedagogical work; low control over the work of schools in general and that of individual teachers on the part of school administration and boards of education. At schools there are almost no visual aids, children's literature;
there is a complete lack of methodological literature; notebooks and stationery (chalk, pencils, pens, quills, and ink) are delivered late. Due to the lack of sufficient volume of kerosene the lessons at schools were shortened or they were cancelled because of short daylight hours in winter. As for the national schools, their most important task was to teach children of preparatory classes in their native language in order to introduce the Russian language in the course of 2-3 years. To teach children the teachers of preparatory classes were annually trained in Evenk at the regional teacher training courses. Children from distant territories (trading stations, reindeer pastures, hunting raw-hide tents) were specially gathered and brought by the beginning of a school year to get their education. The indigenous population of the Evenks and Yakuts led a nomadic and semi-nomadic way of life. So, boarding schools were established at each school. 24 boarding schools were built from 1934 to 1948. 10 primary schools out of 19 taught their students in the native language from 1947. The programmes were those developed for the Far North, the curriculum was also designed for the schools of the North. However, the document contains a phrase that "poor progress of the students of the indigenous nationality largely depends on the fact that the students of grades 1-2 are taught in Russian due to the lack of the national staff. There are only 10 teachers in the district who speak the language of the indigenous nationality". Another pressing problem concerning the methodical work in regional schools was the inability to deliver the required materials on a timely basis and in sufficient quantity and to be constantly in touch with the regional centres: "1-2 teachers work in the remote corners of the trading stations and live there for 3-5 years without leaving the place, the inspector visits the school once every 2-3 years because the staff of inspectors is not complete in the North. Schools do not have the necessary methodological materials, fiction and children's literature. Newspapers and magazines are delivered arrive to the trading stations with a long delay (2-3 months)".
By the beginning of 1949, the number of schools in the area was 31 (3 secondary and 25 primary ones), including 2 seven-year schools in Tura and Baikit which were purely national, the Evenk ones and 1 seven-year Yakut school in Essey. The rest of the schools were nationally mixed. To implement the general compulsory education programme it was recommended to continue the in-depth study of the native language in grade 11: "starting from 1949-50, it is necessary to introduce grade 11 on the basis of the Tura secondary school to train teachers who speak the language of the indigenous nationality (Evenk). In addition, it is necessary to run the refresher courses for primary school teachers at each school in the course of the next 5 years".
The next document of the report gives a detailed analysis of the works by the students of grades 1-5 in all regional schools and evaluates the teacher's work providing the examples of how a teacher conducts his/her lessons, what successes and shortcomings he/she has. In general, the report identifies weaknesses in training with the aim of their future correction by both the school management and the teachers themselves.
The document of the annual report of the Evenk district public education authority on the work of the district non-Russian schools in the course of the 1947-1948 school year gives the information on schools and pedagogical work there. A total of 28 schools which are provisionally divided into schools of the Evenks, mixed schools with the predominance of Russian and Evenk children. The national schools are 7: "The Tura seven-year school, the Baikit seven-year school, the Poligus forest primary school, the Agata, Chirinda, Chemdal'sk forest (Evenk) school and the Essey (Yakut) school. There are no non-Russian schools". 16 mixed schools educate 1025 students, 252 of them are the Evenks. As for teaching, the document states: "In national schools teaching in preparatory classes of some schools was in the national language, teaching in grades 0-3 in seven-year schools -in the national language, all other grades were taught in Russian and according to the Russian programmes". As for the pedagogical staff, the document runs that 1 teacher speaks the Yakut language, 6 teachers are the Evenks, 10 teachers have studied the Evenk language while working in the North. The national schools always had boarding schools. However, according to the document, the number of the indigenous children is insufficient for some reasons. These are poorly equipped boarding schools, lack of those who know the national languages, lack of textbooks in the native language, lack of methodological work with the teachers (working at the national schools). All the reasons resulted in an unfavorable situation for mastering the Russian language by the students, "moving up to grade 5, the children either repeated the programme of grade 4 to study the third or fourth year, or left to their parents for the raw-hide tent or moved to short-term educational institutions of particular specialization that gave them an opportunity to work in the collective farms they came from. There are no school libraries at national schools". So, in grade 4 the students got familiar with the fairy tales about animals ("pimnakar"), tales about a human or involving a human ("nimacunakar"), folk superstitions and sayings ("gunmukil", one of folklore types). The text says that the main content of fairy tales about animals was praising the force, mind, tricks, and animals. These fairy tales were educational. The main content of fairy tales about humans was reflection over the Evenks' fishing life, the theme being the dream about a happy life, a protest against social injustice.
The fairy tales were intended to form a real picture of the world and, thus, described the hunters' life. The heroic legends ("ulguril") with the introductions in a prose style (in contrast to the heroic epic tradition, where the introductions were poetic) were intended to glorify the heroes. The epic work ('Kheveke") was discussed in the classroom by the students and the teacher (e.g., the pupils studied "Tarpanindia", a large epic work, on the material of which different forms of analysis were applied). and Uchami schools. In addition to full-time education, there was an eight-year part-time (evening) education. Difficulties in the evening educational process were mainly due to the fact that many residents worked in the taiga conditions and could not visit the evening school. The report noted the secondary school students' low performance, lagging behind the programmes, difficulties with the teaching staff and their pedagogical work, and the students' dropout for various reasons. In the Baikit region there were 820 students, 263 inmates of boarding schools, 59 teachers.
However, in the schools of this region the level of academic performance was also low
("the quality of knowledge is lower as compared with the previous year", "the school leavers from the Baikit region cannot be sent to the universities because of poor knowledge"). There was also a large dropout of students of the indigenous nationality ("10 students out of 18 ones of the indigenous nationality were flunked out in grades 9-10"); the beginning of a school year was untimely ("every year on September 1 many children do not go to school; apparently, suglany should be scheduled earlier").
The final documents summarize the conclusion that there are certain changes in public education in the area, but they "do not meet modern requirements yet. We are not ready to move to the secondary education within this five-year plan". The issue of young people's education and transition to general secondary education was quite serious as it was a task set by the party and was of a national character: the state did not promise a decent paid job to an uneducated person. The pedagogical staff took various measures to attract adults to get secondary education (individual interviews, meetings, socialist competitions, etc.). The "Suggestions" document provides with recommendations about the urgency of carrier counseling among school leavers for enrollment to institutes and colleges; about prohibiting the students with low academic achievement to enter the colleges.
In 1975, the sector of the schools of the North at the Research Institute of National Schools of the Ministry of Education of the RSFSR did a great job when they collected and analyzed the students' written works, sent from the district schools, with the aim to study the current state of knowledge and skills the primary school students of the indigenous nationalities of the North demonstrate in the Russian and native languages. Moreover, there are documents that refer to the field trips of the researchers of the Research Institute of National Schools to regional schools, which were aimed at conducting lessons in the Evenk language.
In summer of 1975, in the letter of the Evenki district department of public education to the Ministry of Education of the Russian Federation it is requested to reprint the Russian-Evenk and the Evenk-Russian dictionaries (10,000 copies each).
There is a document that approved the authors of the Evenk language textbooks The archival documents contain the programme of the Evenki language in Literature (for grades 4-6) mentioning the forms of work at the texts, giving the titles of the texts (folk fairy tales, riddles, literary fairy tales of the Evenks, poems) and indicating the number of hours for each form of work. There is also a booklet of a textbook for reading in the Evenki language in grade 4 (dated August 13, 1976.). The document outlines the key task of the textbook: "to equip the students with certain knowledge in the fields of phonetics, vocabulary, syntax, word formation and morphology... When covering the topics a special attention will be paid to those phenomena of the Evenki language, which initially have differences from the identical phenomena of the Russian language but at the same time are influenced by it".
There is a review on the Evenki language textbook for the preparatory class by A.F. Boitsova, A.A. Kudria, A.V. Romanova, which is recommended as a new handbook for children of preparatory school age and comprises the texts on the topics of the Motherland, peoples' friendship, modern North and its workers. There is a review on Z.N. Pikunova's manuscript of the collection of dictations and summaries for grades 1-3 of the Evenki primary school. The review is followed by the minutes of the meeting of the educational and methodological council of the Evenk national district dated June 25, 1975 with the analysis and discussion of the Evenk language textbook for grade 0.
The conclusion states the decision that the textbook is recommended for publication and circulation increase. − a student's book based on the topics of the preliminary oral course;
− wall pictures (25 pieces);
− a set of records with the texts for listening and memorizing by heart, exercises for mastering pronunciation and developing the skills of oral Russian speech; − a teacher's book with recommendations on using the textbook. In the 1980s, the problem of the return of the native language to general education process was raised again. The document mentions the fact that "after a long period and for objective reasons the issue of organization of teaching the Evenki language at the district schools was discussed by the executive committee of the Evenki district council of people's deputies in March 1968. As a result of the work with parents, teachers and the public and taking their opinions into account, the executive committee of the district council put forward a decision to teach the Evenk children of the district schools in Russian and to introduce the Evenki language as a subject. In the light of this decision the primary school teachers were retrained in August 1968". The students are offered an ABC-book to learn to read and write, and the teachers are offered "The Evenki primary school teacher's book". As for grades 4-8, it was necessary to move to an advanced level of knowledge of the native language since the study of it was included in the school programme in the form of a compulsory subject from 1974. The aim of the course was to attract the students to the language of their parents who were reindeer herders and hunters, "to learn the native language to become the teachers of However, that year there was a lack of job places for school graduates at fur farms, dairy farms, in field farming and reindeer breeding teams. The issue of remuneration of mentor work was not solved. The results of checking the knowledge of students showed that there were serious shortcomings in the cognitive activity of students, low knowledge level in basic subjects, which led to "the failure to plan school graduates' further studies at higher educational institutions and vocational schools, especially in natural science" (p. 2). Teachers were blamed in serious shortcomings of the work on the implementation of the school reform, they were instructed to reorganize their work according to the demands of the 27th Congress of the CPSU and persistently seek to radically improve the quality of education and upbringing of schoolchildren in the spirit of devotion to the socialist homeland and proletarian internationalism. set by the specialist of the district educational authority A.T. Lapuko. It is about the revival of the practical introduction of the experience of teaching the native language, national and applied crafts, artistic and aesthetic subjects, practical experience in the basics of fur farming, renting reindeer pastures for observation. It is noted that the employees of the district educational authority and the parents of the pupils do not pay due attention to school. School is considered a secondary link in education, it is not respected. It is necessary to draw their attention to the problems of upbringing and education and, as a proposal, "to introduce subjects with a national and religious component, to improve pupils' learning of the native language, to consolidate supervision over the native language in the district by a native language inspector, to determine a national-religious component for their district." 
Conclusion
The 1930s is the period when the Concept of cultural construction was launched at the territory of the Far North. As in 1932 national districts were formed, special attention of the state and regional authorities was focused on practical introduction of national languages and literacy of the peoples of the North. The documents contain the information about the scale of the programme of cultural construction: it was necessary to create a net of exemplary national schools with state support, to hire highly qualified teachers (fluent in northern languages), to develop northern programmes of school education and mass enlightenment, to publish school books in native languages, to provide methodological development on the part of Northern research centres. Thus, it was planned to cover all illiterate people, to understand the unique features of the culture of each northern nationality and to involve it into the culture of the dominant society. Culture service in native languages becomes a practice of cultural adaptation of adults and children of indigenous population to the industrial culture. For this purpose, the programme of education includes a plan of step-by-step educational progress both in the field of public education and in relation to national northern cultures.
The 1940s: large northern regions are monitored for illiterate population, labourintensive work is started in order to eliminate illiteracy among the population and to promote general education. In the district schools there is a strict record of the number of students, their national composition, and timely arrival at the beginning of the school year. As for the study of native languages, education is conducted in the native and Russian languages in all schools without exception. Directors of the district schools write about difficulties in the process of school education: long cold winters do not allow to provide proper assistance to schools, there are not enough textbooks and manuals, there are violations in the educational discipline of indigenous children, etc.
The 1950s: the programme of eliminating illiteracy is well under way. For its implementation in the northern regions, directives on methodical work are assigned, Komsomols arrive in the places of compact residing of reindeer and hunting teams for carrying out a general educational programme, reading rooms are created, the local elite is attracted to the educational programme, special attention is paid to the study of native languages in schools (genre literature appears for each grade, a programme for native literature for grades 4-6).
The 1960s: according to archival documents, in this decade significant work was under way to create detailed curricula for each grade of district schools, indicating the types of work with students, lists of literary texts for reading.
The 1970s: the main fact outlined in the first five years basically was that despite enormous efforts on the part of national and school education, there were serious problems with attracting adults to get education, to inspire young people for application to technical schools and universities, to perform ubiquitous transition to secondary textbooks and reviews to their publication are written. The result of the enormous work being done is the publication of a comprehensive textbook on the Russian language for the pre-school and first grades of schools with native and Russian languages of instruction. The textbooks are sent to the district schools.
The 1980s: teaching and learning in the native and Russian language is conducted in all district schools, the composition of students is mixed. However, the problem of studying the native language at an advanced level is revealed (grades 4-8). The study of the Evenki language becomes a school subject, a methodical manual for teachers "Book for the teacher of the Evenki elementary school" is published. Thus, the study of the language becomes experimental, the subject of enlightenment and familiarization with the northern culture (stories about everyday life, fishing, acquaintance with fairy tales, literary works, etc.). In the late 1980s the issue of the revival of the Evenki language and the introduction of practical experience in teaching the native language is already seriously raised.
